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The purpose of the study was to investigate students’ perceptions about the need
for more student training on making the transition from community college enrollment to
employment. The hypothesis was that community college students would perceive that
additional career counseling services would help them transition successfully into the
world of work. Examination of students’ thoughts about career counseling services
assisted in finding factors that facilitate and impede students’ desires for career
counseling services including career courses.
A researcher-developed pen and paper self-report survey instrument was
administered to students enrolled in English courses at Meridian Community College
during the 2009 fall semester. Out of the 1242 students enrolled in English classes, 359
chose to participate in the study. Descriptive characteristics of study participants and
study participant preferences related to career counseling services are reported as
frequencies and percentages. Data from this study indicated that there is a need for
further student training in career transition from the community college to employment.

The perception of freshmen, sophomores, and non-degree students who participated in
this study is that there is a need for a course in basic career seeking skills in order to help
students find employment after graduation. Logistic regression analysis findings
predicted that a model did exist that could determine whether a community college
student will seek career counseling services based on a combination of gender, ethnic
group, and internet use for employment. Results from this study indicate that the
majority of community college students who responded perceive that more career
counseling services would assist them in their transition into the world of work after
graduation.
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CHAPTER I
INTRODUCTION

Many college graduates find themselves at a loss once they finish their degree
requirements. After years of hard work, they have the skills required to complete a job
but they lack the skills needed to transition from college to the world of work. According
to Mau and Fernandes (2009), one of the most important career development tasks for
young adults attending college is making a successful transition from school to work.
For many college students, acquiring a satisfying career is the main reason for pursing a
college degree (Mau & Fernandes, 2009).

Statement of the Problem
In today’s competitive global job market, it is important for students seeking a
career to have an edge over their competition because many college graduates find
themselves competing with job seekers from around the world. Changes in the world of
work as well as demographic shifts toward a more diverse college population and
workforce require changes in the way career counseling is provided on college campuses
(Kenny & McEachern, 2004). The problem for this study is that community college
students are not being prepared to enter the workforce after graduation.
Career transition programs are geared toward helping individuals make a smooth
transition into a career path. Career transition counseling is a process, which assists in
1

determining lines of work, which meet individual needs, developing a methodology for
targeting jobs, establishing an effective action plan to secure employment, clarifying and
designing entrepreneurial initiatives, and planning for life (Lepre, 2007).
Because of advances in technology and the changes in the world of work, many
community colleges have expanded their career centers to offer career transition
counseling programs. In the 2008 heated debates between U.S. presidential candidates,
providing jobs for American citizens was the number one topic. It surpassed concerns of
war overseas, health care, and education, which were predicted to be the number one
concerns on Americans’ minds until some of the major U.S. companies had financial
difficulties and asked the federal government for a bailout. The 2008 Democratic Party
Platform stated:
We believe that the nation’s universities, community colleges, and other
institutions of higher learning must foster among their graduates the skills needed
to enhance economic competitiveness. We will work with institutions of higher
learning to produce highly skilled graduates in science, technology, engineering,
and math disciplines who will become innovative workers prepared for the 21st
century economy. At community colleges and training programs across the
country, we will invest in short-term accelerated training and technical
certifications for the unemployed and under-employed to speed their transition to
careers in high-demand occupations and emerging industries. (Democratic
Platform, 2008, para. 2)
The 2008 Republican Party Platform stated:
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Community colleges are central to the future of higher education, especially as
they build bridges between the world of work and the classroom. Many of our
returning veterans find community colleges to be welcoming environments where
they can develop specific skills for use in the civilian workforce. As the first
responders to economic development and retraining of workers, these schools
fulfill our national commitment of an affordable and readily accessible education
for all. (Republican Platform, 2008, para. 4)
Since the start of the recession in December 2007, the number of unemployed
persons has increased from 7.6 million to 15.1 million, and the unemployment rate has
doubled to 9.8% (Bureau of Labor Statistics, 2009). The economic state of the nation has
lead to more individuals looking for work, which has resulted in, more competition for
new community college graduates who are seeking jobs. Also because of the economic
state of the nation, many unemployed workers are returning to community college
training programs to learn new skills (American Association of Community Colleges,
2009). The community college has a rich history in providing the necessary training that
out of work citizens need in order to return to the world of work.

History of the Community College
The earliest community colleges emerged as additions to the public high schools
(Cohen & Brawer, 2003). They served as the 13th and 14th grades. Joliet Junior College
was the first community college and is the oldest continuously existing public 2-year
college in the nation. This college was founded in 1901, and by 1915, the school had
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outgrown the wing it was given at the local high school. Joliet Junior College
constructed the first major facility specifically for use by a public junior college.
According to Cohen and Brawer (2003), the growth of technology was the
number one reason for the demands of more educated people and science was seen as
contributing to progress. The belief was that the more people who learned and used
scientific principles, the more rapid the development of society would become. New
technologies demanded skilled operators, and schools were expected to train these
workers. Although technology might have been a reason for more educated individuals,
the reason for the growth of community colleges was that an increasing number of
demands were being placed on schools at every level.
In previous generations, the family, the workplace, and various social institutions
such as churches trained the young to be responsible, law-abiding citizens (Cohen &
Brawer, 2003). This responsibility eventually shifted to schools and schools were
expected to solve the social and personal problems of students. According to Cohen and
Brawer:
In the Twentieth Century the community colleges flourished on the new
responsibilities because they had no traditions to defend, no alumni to question
their role, no independent professional staff to be moved aside, no statements of
philosophy that would prevent them against taking on responsibility for
everything, unlike the universities. (p. 63)
Community colleges, as open admissions institutions, serve a unique position
between secondary and advanced postsecondary education. Community colleges have
assumed the role of setting college preparatory standards such as SAT scores and grade
4

point averages. They have also provided instruction for students who were capable of
doing college work but who did not have the educational background to succeed in the
regular four-year college programs (Cohen & Brawer, 2003). Community colleges
increasingly have been called upon to provide remedial and developmental programs and
services to those students without adequate levels of academic preparation to succeed in
college (Cohen & Brawer, 2003). According to Vaughan (2000), community college
missions state that they address the educational, vocational, and technical needs of the
communities in which they serve.
Higher education in general and community colleges in particular have faced an
array of new challenges. Broad demographic shifts across the nation, urgent and
changing workforce needs, and the need to respond to both business and societal needs in
what is now a global economy and a world culture are some of the key challenges higher
education institutions are addressing (Vaughan, 2006). Community colleges pride
themselves on helping the students they serve develop the necessary skills to be
successful in the community and the world in which they live. However, technological
advances have left many community colleges struggling to provide their students the
skills needed in order to be able to market themselves once they complete their degree
requirements.
According to an article written by Mobley (2001), over the last few decades of the
20th Century, scholars were concerned about the school to work transition at all levels of
education. Mobley further stated that those who support the community college
vocational education system think that community college education applies directly to
the demands of the labor market, while others who do not support the community college
5

system believe that vocational training in the community colleges and the school to work
transition are not doing as much as they need to in preparing students because individuals
who work in these programs are not held accountable for the student outcomes. Mobley
(2001) concluded that community college vocational programs fail to meet student
expectations and their needs for after graduation such as successful employment. At the
college level, career-counseling services are usually provided by an office of career
planning and placement. Unfortunately, many students do not take advantage of these
services for a variety of reasons including not being aware of the services or a belief that
the services are unnecessary for themselves (Winer, 2001).

Purpose of Study
The purpose of this study was to investigate community college students’
perceptions about the need for more student training regarding the transition from
community college enrollment to employment. The hypothesis was that community
college students would perceive that additional career counseling services would help
them transition successfully into the world of work. Students’ thoughts about career
counseling services were examined to identify factors that facilitate and impede students’
desires for career counseling services including career courses.
This study examined the perceptions of freshman, sophomore, and non-degree
students related to career counseling services. It also identified whether or not students
would like to receive more career counseling services to help in their transition into the
world of work.

6

Research Questions
Questions to be answered by this study are as follows:
1. Do students who have participated in career counseling services feel the
career services they participated in will help them attain employment after
graduation?
2. What topics do the students who have participated in career counseling
services think should be covered in a career transition class?
3. How have students used technology in their career search?
4. Does a model exist that predicts whether a community college student will
seek career counseling services?

Limitations of the Study
This study is limited in that only those students enrolled in English courses at one
community college were surveyed. Another limitation is that those students who were
willing to participate in this survey may not represent all students enrolled at the
community college. Another limitation may be that survey participants may not have
been truthful in all responses, thus changing the results of the data.

Theoretical Framework
The average adult spends nearly half of their adult life at work (Zunker, 2002).
When enjoyed, a career can bring satisfaction and happiness, contribute to higher selfesteem, and ultimately aid in healthy life adjustment (George & Cristiani, 1995).
According to George and Cristiani, when work is disliked, a person can experience stress,
7

boredom, tension, frustration, low self-esteem, and even physical illness. To a great
degree, work determines our individual identity and worth and can influence our selfconcept.
O’Brien (2010) stated:
The commitment to social change demonstrated by the founder of vocational
psychology Frank Parson continues in several areas of vocational psychology
today, including individual career counseling, guidance work in the schools,
career interventions with special populations, and vocational research. (p. 1)
O’Brien further stated Frank Parson who was considered the father of the guidance
counseling movement was an advocate for individualized approaches to career
counseling and was the founder of the first vocational guidance center and provided
counseling using the principles of light, information, inspiration, and cooperation.
According to Zunker (2002), the educational systems of the 1970s were not
adequately preparing youth for work. The commissioner of education at that time,
Sidney P. Marland, developed a plan that specifically addressed career development,
attitudes, and values in addition to traditional learning (Zunker, 2002). This idea is based
on the philosophy that career education is an essential part of the educational process
from kindergarten through adulthood. As O’Brien (2010) stated:
Career counselors when working with individual clients can be agents of social
change by conceptualizing clients holistically, using more integrated models of
career counseling, being cognizant of multicultural issues, identifying
environmental barriers, and using nontraditional interventions. (p. 3)
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The National Occupational Information Coordination Committee (NOICC) was
established by Congress in 1976 (Zunker, 2002). NOICC was supported by four federal
agencies: the Bureau of Labor Statistics, the Employment and Training Administration,
the Office of Vocational and Adult Education, and the National Center for Educational
Statistics. The purpose of NOICC was to develop an occupational information system
that provides information about employment and training programs at federal, state, and
local levels. NOICC was also developed to assist in the organization and operation of
state committees, referred to as State Occupational Information Coordinating
Committees, to help all users of occupational information share information and to
provide labor market information for the needs of youth (Zunker, 2002).
NOICC sponsored projects to establish national career counseling and
development guidelines to encourage career guidance standards development at the state
and local levels (Zunker, 2002). Standards were developed for young adults and older
adult career guidance programming.

Definition of Terms
Following are the operational definitions used for terms in this study:
Career refers to the activities and positions involved in vocations, occupations,
and jobs as well as the related activities associated with an individual’s lifetime of work
(Zunker, 2002).
Career Counseling includes all counseling activities associated with career
choices over a life span. In the career counseling process, all aspects of individual needs
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(including family, work, and leisure) are recognized as integral parts of career decision
making and planning (Zunker, 2002).
Career Development is defined as the total constellation of psychological,
sociological, educational, physical, economic, and chance factors that combine to
influence the nature and significance of work in the total life span of any given individual
(American Counseling Association, 2009).
Career Development Counselor is a school counselor whose program addresses
student needs in all three areas (academic, career and personal/social), placing an
emphasis in the area of career development and career counseling (American Counseling
Association, 2009).
Career Development Facilitator is an individual working in a variety of career
development settings (Schmidt, 2003).
Career Education is a Kindergarten-Adult concept that integrates career-related
activities into regular classroom work or may be taught through stand-alone classes
focusing on career exploration and decision-making (Schmidt, 2003).
Career Guidance encompasses all components of services and activities in
educational institutions, agencies, and other organizations that offer counseling and
career-related educational programs (Zunker, 2002).
Career Transition Counseling is a process that assists in determining lines of
work, which meet individual needs, developing a methodology for targeting jobs,
establishing an effective action plan to secure employment, clarifying and designing
entrepreneurial initiatives, and planning for life (Lepre, 2007).
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Community College is a regionally accredited institution of higher education that
offers the associate degree as its terminal degree (Vaughan, 2000).
Employed is participating in an active manner at a job or vocation to earn an
income; contribute labor in exchange for wages (American Heritage Dictionary, 2005).
School Counselor professional counselor skilled in current counseling techniques
focusing on students’ academic, career and personal/social needs (Schmidt, 2003).
Unemployed out of work, especially involuntarily; jobless (American Heritage
Dictionary, 2005).
Vocation, Occupation, and Job are used interchangeably to indicate activities and
positions of employment (Zunker, 2002).
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CHAPTER II
LITERATURE REVIEW

The review of literature is divided into five sections focusing on the growing need
to help community college students prepare for work after graduation. The sections are
(a) the history of career counseling, (b) modern day career transition counseling, (c) how
students can benefit from transition career counseling, (d) the use of technology in career
counseling, and (e) the future of career counseling.

History of Career Counseling
Work in the United States is an important part of life since it has a major
influence on how people live, where people live, and with whom people interact.
Sigmund Freud (as cited in Malone, 2008) saw the goals of lieben and arbeiten (love and
work) as critical to the healthy person. Attaining satisfaction from love and work is of
the utmost important in a fully functioning person (Corey, 1983). According to Zunker
(2002), literature on career development suggests that we are at a crossroads in the career
counseling movement. Career counseling is being challenged

to meet the needs of a

society that is experiencing vast changes in the workplace and that is rapidly becoming
more diverse (Zunker, 2002). Changes in the economy, workforce, and advances in
technology have all contributed to the changes in the workforce. The career counseling
movement is a result of our progress as a nation. Pope (2000) suggested that the birth
12

and subsequent development of career counseling in the United States has occurred
during times of major societal change. Career counseling in the U.S. was developed in
the latter part of the nineteenth century out of societal upheaval, transition, and change.
An alliance among education, social work, and psychometry in vocational
guidance led to the organization of the National Vocational Guidance Association in
1913 (Lambie & Williamson, 2004). According to Lambie and Williamson, the term
that was used during the early 1900s for the career counseling profession was vocational
guidance. This term involved roles that were similar to modern career counseling with a
focus on the transition from school to work, which emphasized appropriately matching
clients with work opportunities (Lambie & Williamson, 2004). Career development is a
lifelong process of getting ready to choose, choosing, and continuing to make career
choices (Wadsworth, 2004).
Zunker (2002) indicated Frank Parson is considered by many career experts to be
the father of career counseling. Parson’s lecture in 1908 had a huge impact on the career
guidance movement. One of Parson’s important contributions to the career guidance
movement was his conceptual framework for helping an individual select a career.
Parson’s three-part formula was:
First, a clear understanding of yourself, aptitudes, abilities, interest, resources,
limitations, and other qualities. Second, knowledge of the requirements and
conditions of success, advantages and disadvantages, compensations,
opportunities, and prospects in different lines of work. Third, true reasoning on
the relations of these two groups of facts. (Zunker, 2002, p. 11)
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Parts of Parson’s three-part formula are still used in many career counseling programs
today (Andersen & Vandehey, 2006).
The earliest support for vocational guidance came from the progressive social
reform movement (Pope, 2000). The federal government played a vital role in helping
this movement. The Smith-Hughes Act of 1917 established federal grants for support of
a nationwide vocational educational program and was influential in supporting the
establishment of counselor training departments at major universities (Zunker, 2002).
The George-Dean Act of 1936 continued the support of the vocational education
movement (Zunker, 2002). The federal government was also responsible for the first
edition of the Dictionary of Occupational Titles, which was published in 1939.
During the time when career counseling was finding its place in history, two
books were written that had a dramatic impact on the career counseling movement:
Edmund G. Williamson’s book How to Counsel Students which was published in 1939
and Carl Rogers’s influential Counseling and Psychotherapy which was published in
1942 (Zunker, 2002). According to Zunker, the Rogerian theory was responsible for the
first major break from Parsons’ straightforward approach to career counseling.
The end of World War II also brought about change within career counseling,
much in the same way as the end of World War I. The end of WWII established separate
career counseling programs and theories. The testing movement made a rapid advance at
this time and several books were published on testing (Zunker, 2002). The Educational
Testing Service was formed in 1948 after several testing programs were combined. The
American College Testing program was developed in the late 1950s.
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Holt (2001) noted that new theories in career development emerged during the
1950s. Career education includes seven major goals: (a) to equip persons with general
employability, adaptability, and promotability skills; (b) to help persons in career
awareness, exploration, and decision making skills; (c) to relate education and work so
that better choices of both can be made; (d) to make work a meaningful part of total
lifestyle; (e) to reform education by infusing a careers emphasis in classrooms; (f) to
promote and implement private sector-education system partnerships; (g) and to reduce
bias and stereotyping and thus protect freedom of choice (Holt, 2001).
The trend of the career counseling profession is to become more humanistic and
existential orientated. Career counseling developed to help people during times of
change find occupations that worked best for them. The early, straightforward
procedures used in helping individuals choose occupations have evolved into diverse
strategies that incorporate career decision making and life planning (Zunker, 2002).

Career Transition of Today
Citizens from most countries are facing record-breaking unemployment rates.
The number of adults unemployed in America is the largest number unemployed since
the Great Depression (American Progress, 2009). The changing work force and changing
workplace have created several significant needs for our society today that will continue
well into the 21st century. According to Anderson and Vandehey (2006), there is a
growing need for programs and strategies to assist adults in career transition. In the past
most career counseling programs focused on initial career choices, but with
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unemployment rates in the double and triple digits around the globe more focus is being
put on the area of career change.
From those who desired this change like those from the baby boom generation
who are reaching retirement age to those who are being forced to make this
change due to businesses closings and layoffs, the change in the world of work
has been significant over the last two years. (Documents for Small Business &
Professionals, 2009, para. 15)
Many students believe that the only things they need are the degree and the desire
in order to get a great job. According to Lepre (2007), many students fail to understand
the importance of not only career counseling, but also how it can be of benefit to them.
Lepre indicated the primary goal of his research has been to develop a blueprint by which
career counseling professionals and educators could develop a media campaign that
would increase attendance at career counseling workshops and other career information
sessions to help undecided students make career decisions.
Heal (as cited in Wadsworth, 2004) conducted a survey of 713 young adults who
had been students in special education programs. Heal found career development
activities such as work opportunities, the intensity of vocational preparation, and the
percentage of time spent in career education courses were predictors of increased
employment, self-esteem, independence, and job security.
Young adults are generally unaware of available jobs and lack direction in making
satisfactory career changes. Many young adults have not developed career exploration
skills, such as decision making, and do not know about resources that give job
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descriptions, requirements, and other career information that are available to them
(Brown & Minor, 1989).
Career centers are available at most community colleges and universities but they
seem to be under utilized. Zunker (2002) stated one answer to assisting adults in career
transition is state sponsored workforce centers that are also known as one-stop career
centers. Career centers were first initiated by the U.S. Department of Labor. These
centers have been designed to consolidate many components of state job services
including employment and training services. The main purpose of these centers is to help
job seekers and the employers in the area (Zunker, 2002). Career development services
offered at the career centers include the following:
Self-help services


Career assessment



Assistance with all stages of job search

Technological services


Self-help computer stations



Fax machine



Copier



Scanner



Phone room for professional inquiries



Typing tutorials



Computerized self-assessment



Internet access
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College graduates and employers have expressed dissatisfaction with the lack of
job competencies of new graduates (Wood, 2004). Both graduates and employers have
suggested that institutions of higher education must do a better job of preparing their
students to meet workforce challenges. According to Wood (2004), 75% of college
students stated that they were in college to get a good job or to make more money. In
modern society, the continuing changes in the workplace have a huge impact on many
students when they graduate and leave the college classroom behind as they make the
transition from the classroom to the workplace. As they begin the transition, many
students face the complex demands of a new economy, a demanding highly competitive
job market, increasingly diverse population, and ever-changing technology (Wood,
2004).
After years of investing their time and money, college graduates have high
expectations regarding their future employment. They have worked hard to improve their
standard of living. This makes them expect more from career counselors. According to
Wood (2004), students who are seeking career counseling in order to help them with
issues such as writing a resume often need additional counseling in other areas such as
clarifying values and goals.

Students and Transition
Corporate America along with college graduates are calling for more qualified,
better prepared college graduates. One of the most important career developmental tasks
for young adults attending college is making a successful transition from school to work.
For many college students, acquiring a satisfying career is the main reason for pursing a
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college degree (Mau & Fernandes, 2009). College affects students’ career choices and
growth by providing career mobility and development, and by increasing career
aspirations.
Many career centers on college campuses conduct an annual follow-up survey of
the most recent graduating class. These surveys are used to see how effective career
centers have been in providing the students with the necessary requirements needed in
order to retain and maintain employment after graduation. According to Yang and
Gysbers (2007), conducting a career search is one of the most important tasks that
graduating college students face. For many college students, this is the first time they
will look for a full time job or a career path that will become part of their identity (Yang
& Gysbers, 2007).
While some researchers defend the career transition methods of the community
college, other researchers have:
expressed concern that the training that community colleges provide for their
students leaves too much room for them to be unaccountable for the students’
outcomes because they are not required to substantiate their positive claims about
job availability, placement, and potential salaries. (Mobley, 2001, p. 24)
According to Mobley, the United States Department of Education has noted that a small
number of community colleges have developed courses on education-labor linkages and
school-to-work issues.
According to Mobley (2001), more attention is given to community college
students who plan to go to college than to those students who plan to go to work.
Community colleges provide a high level of assistance for students who plan to transfer
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to four-year colleges or universities; however, little support is offered to those who are
making equally difficult transitions from school to work.
Another issue that has been debated is how to reach the undecided community
and four-year college student population most effectively. According to Lepre (2007), by
targeting freshman and possibly first-semester sophomores, career counseling
professionals can optimize the chances of reaching these students. Career counseling
centers across the country are already actively involved in trying to help students gain
more knowledge and experience regarding a certain career choice as well as provide the
chance to interact with other students with the same interest (Lebre, 2007).
One study completed at Central Community College in Columbus, Nebraska,
concluded that employers are encountering major obstacles as they attempt to hire and
retain qualified employees to meet their needs. Aligning community college training
programs with the needs of business and industry clearly affects the productivity and
competitiveness of U.S. organizations by identifying common training needs and
collaborating to form business, industry, community, government, and educational
partnerships (Pauley, 2001). Learning to cope with competition is one of the major social
and emotional needs that career counselors have to prepare students for so that students
will not only gain employment but will be able to maintain employment.
Career counseling with college students can be dynamic, exciting, interesting,
rewarding, and deeply personal (Severy, 2002). However, there can be a gap between
career counseling’s reputation and practice which results in career counseling being
boring, assessment driven, and impersonal. According to Legum and Hoare (2004),
career development should serve as a continuous component between students and their
20

educational experiences. While career counseling on college campuses actually provides
an interesting bridge between academia and corporate America, underlying myths about
career development (irrelevant and unexciting) discourage students in student personnel
programs from seeking out career development as a specialization (Severy, 2002).
Students with or without disabilities who lack knowledge of the world of work and who
fail to develop the skills needed to be successful in occupational choices do not
experience career success (Wadsworth, 2004). Many professional counselors have the
holistic view of career counseling that what a person does is not separate from who he or
she is (Severy, 2002). Instead of separating the personal from the professional,
counselors try to help students bring the different aspects of them together.

Technology and Career Counseling
The development of interactive, computer-based career planning systems became
technically possible in 1966 when International Business Machines released the first
cathode ray tube (Bowlsbey & Sampson, 2003). The use of technology in career searches
is changing how college students market themselves. Most college career centers are online and resumes can be sent to prospective employers through cyberspace (Sawyer,
2009). Tools of technology are efficiently used to administer self-assessments, provide
up to date and comprehensive information about the world of work, and expose a client to
models which can demonstrate career decision-making processes (Krane & Hendershot,
2008). Technology allows career clients to participate in a variety of communication
activities such as tele-counseling, e-career classes, mentoring, and career list serves
(Krane & Hendershot, 2008).
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Counselors need to stay on top of the technological advances. The use of
telephone and other telecommunication devices are increasingly popular methods of
providing counseling. Telephone counseling and internet counseling are just two of the
ways that counseling needs are being met (Kenny & McEachern, 2004). Younger
generations are buying cars and homes, getting an education, and many other things over
the internet. The field of counseling has to keep up in order to provide services for the
younger generations (Kenny & McEachern, 2004).
The advances in technology that have led to rapid scoring procedures have made
testing more attractive to career guidance personnel (Zunker, 2002). Computerized
printouts of scores and narrative descriptions of assessment results have improved use of
test results in career guidance. The future use of assessment results in career counseling
will be greatly influenced by advancements in technology.
The internet is another way that technology is changing the way career counseling
is being used to help individuals find the right occupation. Counseling communication
strategies may be enhanced by internet resources as well as by other more traditional
technology-assisted interventions (Malone, 2008). The increased numbers of
occupational assessments and informational databases available on the World Wide Web
have prompted the need for career specialists to exercise both innovation and caution in
their use of computer technologies (Krane & Hendershot, 2008). Krane and Hendershot
also stated that virtual occupation tours would allow clients of the future to tryout
different occupations and work environments. The internet is providing resources that
help career counselors give more and better information to their clients as a way to assist
the clients with their search for the right occupation.
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According to Clark, Horan, Bjorkman, Kovalski, and Hackett (2000), the internet
became the primary mode of global information dissemination. There were no barriers
that prevented anyone with internet access from sending or receiving any type of
material. There were no censors, editors, or review boards to make decisions about what
information is published (Clark, Horan, Bjorkman, Kovalski, and Hackett, 2000).
According to Surranna (2009), 26% of hiring managers say they use the internet to
perform background checks on job candidates, and 12% stated that they use social
networking sites such as MySpace.com and Facebook.com as a screening tool. With
social media platforms such as Twitter, LinkedIn, and Facebook growing at an
exceptional rate, millions of people are making personal information available for the
masses to access. Many internet users may not realize the potential pitfalls that this could
have on a job search, a career, or even on current employment (Sawyer, 2009).
According to Surranna (2009), those who use the internet to post personal and private
information about themselves need to remember that employers who do online searches
are looking for reasons not to hire them, so it would be wise to create a positive cyber
profile that does not affect their career prospects. Surranna stated:
College students can create personal web pages and profiles at social networking
sites that include their resumes, hobbies and interests, details on leadership
activities or academic successes, as job seekers they can use their online profiles
to demonstrate their excellent communication skills, establish a professional
image of themselves prior to an in-person meeting, demonstrate their creativity
and diverse interest--things that can set them apart from other job seekers. (p. 3)
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Future of Career Transition Counseling
According to Wadsworth (2004), an assumption of career development is that
future job and career choices will be more sophisticated and successful than previous
choices. To make career development courses more relevant and exciting, instructors
need to help students understand that career is not just occupational information and
testing and career courses should not be put at the bottom of course hierarchy (Severy,
2002). The career development field changed rapidly because of recruiting trends,
economic up and downturns, and rapid changes in technology, it is important for career
counselors to be both dynamic and forward thinking (Hayden, 2002). The development
of career guidance programs has been largely dictated by societal changes and the
subsequent needs of society (Zunker, 2002) and looking at societal issues will better
prepare us for the future (Hayden, 2002). As Herr (2001) stated:
Although it is not clear what proportion of the workforce will be affected by “new
careers,” personal flexibility in which such contexts means that people in the
twenty-first century need to know how to change with change, accept ambiguity
and uncertainty, negotiate job or career changes multiple times in their working
lifetimes, be able to plan and act on shifting career opportunities, develop
technical and social skills as well as an ability to understand how and why such
skills are used, modified, and supplemented, and to have the motivation to be
career resilient--to persist in the face of change and unplanned-for problems and
difficulties. (p. 199)
Since high unemployment is a global problem, there is a greater need for career
development training. The old way of one job for life is no longer a reality for most
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people (Hiebert & Bezanson, 2000). A recent prediction is that individuals will change
jobs seven times during their lifetime.
Pauley (2001) stated that employers are encountering major obstacles when they
try to hire and retain qualified employees to meet their needs. Pauley reported that in
Nebraska employers decided to meet this challenge by coming together and building
what they called an interactive multimedia training library that would be available across
the state. These employers thought of the idea of using an interactive multimedia
technology because they believed there was a need to create learning opportunities that
could be available anytime and anywhere to better accommodate employer and employee
schedules. They were able to develop a career center on wheels by making it interactive.
Because business and industry often need to deliver training in short increments that can
accommodate tight production demand and employee work schedules, training budgets
for employee skills were developed (Pauley 2001).
According to Hinkelman (2005), college students seeking services in college
career and counseling centers often have problems with both career issues and mental
health issues, and should seek counseling in both of these areas. Many students seen in
college career centers have signs of depression or anxiety and also have concerns about
choice of a major or career. The student’s best interest would be to have both mental
health and vocational services available to them during college or graduate school
(Hinkelman, 2005).
Community Colleges can help employers and students by offering career
transition counseling before they enter into the workforce. This would allow students to
walk in with not only the knowledge but also the skills in order to get the job done. This
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would also help large and small business owners. Small and medium sized employers
often lack the human resources needed in order to be able to excuse workers from
production or service duties for extended periods of time or hire replacement workers in
order to allow them the opportunity to participate in training (Pauley, 2001). Community
colleges could help solve these problems by offering this training during hours when the
employees are not at work, which would give employees the chance to develop skills
needed in order to have that edge over other employees so that they have the tools needed
to advance their careers.
According to the findings from the review of literature, there seems to be an
agreement that those community college students who are offered career counseling
services gain the necessary training they need to transition into the world of work and
have the necessary skills needed to maintain employment. The review of literature from
the historical aspects to the technology advances all seem to point to the fact that the
information age has changed the way that counseling is being done. In order to provide
students what they need, career counselors need to stay aware of technology advances
and know what technology can offer students. The literature also agrees that the world of
work is constantly changing. There is more competition for jobs, and career seekers have
to know the current trends in finding employment to be competitive. Career counseling
is a growing field that has become complex because of the changing face of the world of
work.
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CHAPTER III
METHODOLOGY

This study examined the perceptions of community college students regarding the
need for more training about the transition from community college enrollment to
employment. The hypothesis was that community college students would perceive that
additional career counseling services would help them transition successfully into the
world of work.
This chapter addresses the following: (a) Research Design, (b) Participants, (c)
History of Research Site (d) Instrumentation, (e) Validity, (f) Procedures, and (g) Data
Analysis.
Questions to be answered by this study are as follows:
1. What topics do the students who have participated in career counseling
services think should be covered in a career transition class?
2. Do students who have participated in career counseling services feel the
career services they participated in will help them attain employment after
graduation?
3. How have students used technology in their career search?
4. Does a model exist that predicts whether a community college student will
seek career counseling services?
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Research Design
The purpose of the current study was to investigate students’ perceptions about
the use of career counseling services on the community college campus and to examine
students’ perceptions about whether or not additional career counseling services are
needed to prepare community college students for the transition from college to work.
Self-reported data were gathered using a researcher developed survey instrument.
According to McMillan and Wergin (2006), descriptive research is research that is
quantitative and it simply describes a phenomenon with statistics such as frequencies,
percentages, averages, and sometimes a measure of variability, such as the range, and
with visual images, such as frequency polygons, pie charts, and bar graphs. Fraenkel and
Wallen (2006) stated that a descriptive survey involves asking the same set of questions
(often prepared in the form of a written questionnaire or ability test) of a large number of
individuals either by mail, by telephone, or in person. In descriptive research, there are
no comparisons made or relationships examined. Survey research, according to Fraenkel
and Wallen (2006), describes the characteristics of a population. This study met all
characteristics for descriptive survey research.
The survey instrument was modeled after the American Association of
Community Colleges and American College Testing Program survey “Faces of the
Future” (American Association of Community Colleges, 2009). This survey was chosen
because it asked many of the same type of questions that this study set out to answer,
with a population much like the one used for this study. The survey instrument was
administered to students enrolled at a community college, and data were analyzed using
SPSS.
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Participants
The population consisted of all students enrolled in English classes at Meridian
Community College during the Fall Semester 2009. There were a diverse number of
English classes used to gather this research, ranging from Beginning English to English
Literature. The classes were Beginning English, English Composition I and II,
Intermediate English, American Literature I and II, and World Literature I. In order to
make sure students did not take the survey twice, students were asked not to participate if
they had already responded. This community college was chosen because it was a good
representative when compared to other community colleges around the state and nation
based on demographic information such as attendance, gender, and race. According to
the American Association of Community Colleges and the Mississippi Community
Colleges websites, the enrollment by attendance for community colleges in Mississippi
are 73% full time, and 27% part time; 61% male, 39% female; 59% white, and 36%
black; which is similar to the rest of the nation (Mississippi Community Colleges, 2009,
para. 5). The national enrollment by attendance is 41% full time, and 59% part time;
61% male, 39% female; 68% white and 27% black (American Association of Community
Colleges, 2009). Meridian Community College has an enrollment similar to other
community colleges in the state with 82% full time and 18% part time; 59% male and
41% female; and 54% white and 38% black (Meridian Community College, 2009). The
above data can be seen in Appendix A. Surveys were administered during the Fall
Semester 2009 to students enrolled in English courses on the campus. Three hundred
fifty-nine (359) out of the 1242 students enrolled in English courses chose to participate
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in this study. Student participants were freshman, sophomore, and non-degree level
students.
The sample for this study was 359 students enrolled in English courses at the
community college chosen for this study. The English classes were chosen because all
students enrolled at the community college are required to take English classes and
students enrolled in the classes represent a diversity of major, ethnic background, gender,
and enrollment status, which was representative of the demographic makeup on the state,
national, and Meridian Community College enrollment status. Permission to request
participation in the study (see Appendix B), was granted by the Dean of Arts and
Literature of Meridian Community College. All the students enrolled in English classes
for the Fall Semester 2009 were invited to participate in the study. Participation was
voluntary.

History of Research Site
Meridian Community College (MCC) was founded in 1937 as the 13th and 14th
grades of Meridian High School. Meridian Community College is the only one of
Mississippi’s 15 public community colleges to originate through the initiative of the local
school system. MCC began as the vision of Dr. H.M. Ivy, superintendent of the Meridian
Separate School District in the 1930s. The college, at that time was known as Meridian
Junior College (MJC). It operated at Meridian High School until 1965 when the College
moved to its present location (History of Meridian Community College, 2009).
In 1970, the College merged with the historically black T.J. Harris Junior College
as a result of a federal court order to the Meridian Municipal Separate School System.
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More than 400 students joined the MJC campus from Harris that year. MJC made its
final break with Meridian Public schools by establishing its own district and Board of
Trustees in 1980. As part of its fifth anniversary celebration, MJC changed its name to
Meridian Community College to more accurately reflect the diversity of opportunities it
provides for a growing community area (History of Meridian Community College, 2009).

Instrumentation
A 30-question survey instrument developed by the researcher that included open
and closed ended questions was used. The instrument, titled “Transitioning Community
College Students from School to Work Survey” was given in a pen and paper format.
Requests to participate in the study included a letter from the researcher explaining the
need and scope of the survey being administered and a copy of the survey instrument.
The survey was reviewed for content and clarity by the researcher and her
doctoral committee. A copy of the survey used for this study can be found in Appendix
C. The survey developed for this study was based on the “Faces of the Future Survey”
which was developed by the American Association of Community Colleges and the
American College Testing Program (American Association of Community Colleges,
2009). While the “Faces of the Future Survey” was not duplicated for this study, it was
used as a basis to determine what questions should be included in the survey instrument
developed for this study The purpose of the “Faces of the Future Survey” was to assess
community college students’ needs in the areas of educational training, technology, and
employment assistance. The survey was developed in 1998 by a group of community
college leaders in a 2-day session. The survey instrument was piloted with 10 colleges to
31

test the survey. The selected colleges reflected the diversity of community colleges and
the potential difficulties presented by different types of colleges. A comparison of the
data from the survey over a 7-year period indicates the instrument was stable across all of
the administrations.

Validity
Construct validity was established to illustrate that the research instrument is
measuring what it is supposed to be measuring. According to Gay and Airasian (2003),
construct validity is the most important form of validity. One way to establish construct
validity, according to Fraenkel and Wallen (2006), is to use the opinion of independent
judges that have knowledge of the field being studied. In order to establish construct
validity of this instrument, the researcher used scholars in the field of vocational
counseling to judge whether the items included on the survey instrument actually
addressed the researcher’s research questions.
The survey for this study was given to an expert panel of 10 vocational counselors
who served as evaluators who examined the understandability of the survey and whether
the items related to career transition counseling were accurate. The focus group was
chosen for their hands on experience working with different populations providing the
career transition services that this study focused on at the community college level.
There were 10 women in this focus group from a mixture of ethnic backgrounds. Their
experience in the field of career counseling ranged from 4 years to 20 years. Focus group
members reviewed each item on the instrument for clarity and relevance. The instrument
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was revised based on feedback from the focus group. According to Fraenkel and Wallen
(2006), using this panel of experts to review the instrument established construct validity.

Procedures
Once written permission from the Institutional Review Board of Mississippi State
University, to conduct the study was granted, the survey was given at the beginning of
the Fall Semester 2009 and was distributed to students in English classes by the
researcher (Appendix C). Participants were informed of the purpose of the survey in the
cover letter. Participation was voluntary and consent was implied by return of the
completed survey. The pen and paper format survey was passed out to students with the
instructions and cover letter attached (see Appendix D). Participants were given
approximately 10 minutes to complete the survey.
Permission to perform the current research was secured from the Mississippi State
University Institutional Review Board (see Appendix E) and the Dean of Arts and
Literature of Meridian Community College (see Appendix B). Data from the surveys
were gathered and used to provide a visual description of study participants and for data
analysis (see Appendix F). All the data were analyzed using the Statistical Package for
Social Science (SPSS) program, which was also used to analyze the responses to the
survey. Response frequencies and percentages were calculated for each of the survey
questions, and were then analyzed to determine if there were significance differences
between students who had received career counseling services and those who had not. A
Logistic Regression analysis was used to compare responses of students to determine
significance of factors being examined in this study.
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Data were collected from the returned surveys that were given out to students that
chose to participate in the study. The responses from the participants were analyzed
using descriptive statistics. The Statistical Package for Social Science (SPSS) software
was used to generate the descriptive statistics that allowed research questions one, two,
and three be answered. Descriptive data such as frequency distributions and minimum
and maximum scores were used for this study. Logistic Regression Analysis was used to
answer question four and that data analysis was conducted using the SPSS software
system.
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CHAPTER IV
RESULTS
The first section of this chapter reports the demographic information of the survey
participants. Section two explores community college students’ attitudes. Section three
looks at the student’s knowledge of the career center while section four explores
students’ use of technology in the career transitioning process. Results for each of these
sections examined the differences in responses based on student grade levels: freshman,
sophomore, and non-degree students. The last section of this chapter examines the
findings from a logistic regression analysis to determine if a model exists that correctly
classifies community college students on whether or not they received career counseling
services.

Demographic Characteristics
The objective of this section was to describe the demographic profiles for all the
survey participants. The participants were asked to provide information in the following
thirteen areas: (a) grade level, (b) gender, (c) highest level of education, (d) ethnic
background, (e) martial status, (f) major, (g) age, (h) community college choice,(i) full or
part time status, (j) employment status, (k) income, (l) first generation student, and (m)
household members (see Appendix G).
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The percentage of freshman, sophomore, and non-degree students can be seen in
Table 4.1 below. There were 209 (58.2%) freshmen in this study along with 129 (35.9%)
sophomores. Out of the 359 students who participated in this study, 19 (5.3%) were nondegree students. Two participants choose not to answer this question.

Table 4.1
Current College Enrollment Status of all Survey Respondents
Educational Level

Frequency

Percentage

Freshman

209

58.2

Sophomore

129

35.9

Non-Degree

19

5.3

Did Not Answer

2

.6

359

100

Total

As seen in Table 4.2 below, 186 (51.8%) of the students who participated in this
study were white/Caucasian and 149 (41.5%) were Black/African American. These two
groups made up the majority of the ethnic groups that participated in this study.
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Table 4.2
Ethnic Groups of all Survey Respondents
Ethnic Groups

Frequency

Percentage

American Indian

6

1.7

Asian/Pacific Islanders

3

.8

149

41.5

Hispanic/Latino

5

1.4

White/Caucasian

188

51.8

Other

5

1.4

Did Not Answer

5

1.4

359

100

Black/African American

Total

Females outnumbered the males almost two to one with 227 (63.2%) females
compared to 132 (36.8%) males (see Table 4.3). All participants choose to answer this
question.

Table 4.3
Gender of all Survey Respondents
Gender

Frequency

Percentage

Male

132

36.8

Female

227

63.2

359

100

Total
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Table 4.4 shows the majority of the participants stated they had high school
diplomas 307 (85.5%). Forty-three (43) students (12%) stated they had GED certificates,
and 7 (1.9%) stated that they had an associate’s degree. Only 2 (.6%) stated they had a
bachelor’s or master’s degree.

Table 4.4
Current Highest Educational Level for all Survey Respondents
Educational Levels

Frequency

Percentage

High School Graduate

307

85.5

GED

43

12.0

Associate

7

1.9

Bachelor’s

1

.3

Master’s or Higher

1

.3

359

100

Total

As seen in Table 4.5 the majority of the participants were single 301 (83.8%).
Thirty-seven (10.3%) were married. Fourteen (3.9%) of the students were divorced and
six (1.7%) were separated from their spouse. One participant chose not to answer this
question.
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Table 4.5
Current Marital Status for all Survey Respondents
Marital Status

Frequency

Percentage

Married/Significant Other

37

10.3

Divorced

14

3.9

Separated

6

1.7

301

83.3

1

.3

359

100

Single/Never Married
Not Answered
Total

The largest group of participants in this study stated that their major field of study
was health education with 128 (35.7%) in this group. The second largest group was other
with 103 (28.7%). Forty (40) students (11.1%) were business majors, 31 students (8.6%)
were in education, 26 (7.2%) were in technology, 15 (4.2%) were in social sciences, and
8 (2.2%) were art majors (see Table 4.6).
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Table 4.6
Current Majors for all Survey Respondents
Majors

Frequency

Percentage

Arts

8

2.2

Business

40

11.1

Education

31

8.6

Health Education

128

35.7

Social Sciences

15

4.2

Technology

26

7.2

Other

103

28.7

8

2.2

359

100

Did Not Answer
Total

As seen in Table 4.7 below the students who participated in this study ranged in
age from 18 to 57. The majority of the students ranged between the ages of 18-21 (260,
72.4%). Eighteen was the most frequent age for the participants of this study (122,
33.4%).
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Table 4.7
Current Age Groups for all Survey Respondents
Age Groups
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
34
35
37
39
40
43
46
47
48
51
52
55
56
57
Did Not Answer
Total

Frequency
120
80
40
20
10
6
8
13
3
9
4
5
2
5
3
1
3
3
1
2
1
1
1
2
1
2
1
1
1
10
359
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Percentage
33.4
22.3
11.1
5.6
2.8
1.7
2.2
3.6
.8
2.5
1.1
1.4
.6
1.4
.8
.3
.8
.8
.3
.6
.3
.3
.3
.6
.3
.6
.3
.3
.3
2.8
100

Over half of the students stated that the community college was their first choice
265 (73.8%). Ninety-three students (25.9%) stated that it was not their first choice and
one participant (.3%) chose not to answer this question (see Table 4.8).

Table 4.8
Current College Choice of all Survey Respondents
Community College
Choice

Frequency

Percentage

Yes First choice

265

73.8

No First Choice

93

25.9

Not Answered

1

.3

359

100

Total

The majority of the students were full time 343 (95.5%) compared to the 15
(4.2%) part time students. One student did not answer this question (see Table 4.9).
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Table 4.9
Current Enrollments Status for all Survey Respondents
Enrollment

Frequency

Percentage

Full Time

343

95.5

Part Time

15

4.2

Not Answered

1

.3

359

100

Total

As seen in Table 4.10 below most of the students surveyed were not currently
employed 184 (51.4%). Only 39 students (10.9%) stated that they were employed full
time and 134 (37.3%) were employed part time.

Table 4.10
Current Employment Status for all Survey Respondents
Employment Status

Frequency

Percentage

Full Time

39

10.9

Part Time

134

37.3

Not Currently Employed

184

51.3

1

.3

359

100

Not Answered
Total

43

Most students, 112 (31.2%), stated that their household income fell over $40,000.
Thirty-one (31) students (8.6%) chose not to answer this question and 103 students
(28.7%) stated their household income fell in the $10,000-$30,000 range. Fifty-seven
(57) students (15.9%) stated their income was in the $30,000-$40,000 range and 56
(15.6%) stated that they had income $10,000 and below (see Table 4.11).

Table 4.11
Current Income Levels of all Survey Respondents
Income Level

Frequency

Percent

0-10,000

56

15.6

10,001-30,000

103

28.7

30,001-40,000

57

15.9

Over 40,000

112

31.2

Not Answered

31

8.6

359

100

Total

As seen in Table 4.12 below, the majority of the students, 224 (62%) were not
first-generation college students. Out of the 349 participants 124 (34.5%) stated that they
were first generation college students and one student did not answer this question.
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Table 4.12
Generation Status of all Survey Respondents
First Generation Student

Frequency

Percentage

Yes

124

34.5

No

224

62.4

Not Answered

11

3.1

359

100

Total

Most students stated that they lived with parents 224 (62.4%); the second largest
group stated they lived with a spouse or significant other 54 (15.0%). Twenty (20)
students (5.6%) stated they lived alone and 20 (5.6%) stated they lived with friends or
roommates. Eight (8) students (2.2%) lived with siblings, 22 (6.1%) lived with children
or stepchildren and 6 (1.7%) lived with other family members. One student did not
answer this question (see Table 4.13).
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Table 4.13
Current Number in Households for all Survey Respondents
Number in Household

Frequency

Percentage

Live Alone

20

5.6

Spouse/Significant Other

54

15.0

Parents/Children/Step
Children
Friends/Roommates

224

62.4

20

5.6

Siblings

8

2.2

Step Children

22

6.1

Other Relative

6

1.7

Not Answered

5

1.4

359

100

Total

Attitudes about Career Counseling Services
This section will address Research Question 1: What topics do the students who
have participated in career counseling services think should be covered in a career
transition class?
This section examines the data results from questions about the attitudes of
community college students when it comes to career counseling. The tables below show
students’ perceptions about enrolling in a college course that focuses on marketing their
degree and on their perceptions of what should be included in a course that teaches the
basics of seeking and obtaining employment.
The study explored the difference between freshman and sophomore students in
examining how they feel when it comes to being prepared to find employment once they
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graduate. Of the 209 freshmen surveyed, 57 (15.8%) indicated they believe they would
need the help of a job coach/counselor.

Table 4.14
Student Desire for Employment Help with Career Transition
Grade Level

On Your Own

Job
Coach/Counselor

Did Not
Answer

Freshman

150 (41.7%)

57 (15.8%)

2 (.5%)

Sophomore

100 (27.8%)

28 (7.7%)

1 (.2%)

Non-Degree
Student
Did Not Answer

14 (3.8%)

5 (1.3%)

0 (0%)

2 (.5%)

0 (0%)

0 (0%)

Total

266 (74%)

90 (25%)

3 (.8%)

When addressing how students illustrated their need for the necessity of having a
course that teaches the basics of marketing their degrees, freshman and sophmore
students tend to feel that a course would be helpful, 142 freshmen (39.5%), 87
sophomores (24%), and 14 non-degree students (3.8%). More non-degree students also
seem to feel a course is needed, more than non-degree students that do not think a course
is needed. There is an equal number of freshman and sophmore students who feel a
course is not needed, and there is a fairly large number that is undecided at this time.
Thirteen freshman (3.6%) and sophmore (3.6%) students felt that a course was not
needed, while one (.2%) of the non-degree students stated they did not believe a course
was needed (see Table 4.15).
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Table 4.15
Student Perceptions about the Need for a Career Transition Class
Grade Level

Yes

No

Undecided

Did Not
Answer

142 (39.5%)

13 (3.6%)

53 (14%)

1 (.2%)

Sophomore

87 (24%)

13 (3.6%)

27 (7.5%)

2 (.5%)

Non-Degree
Student

14 (3.8%)

1 (.2%)

3 (.8%)

1 (.2%)

2 (.5%)

0 (0%)

0 (0%)

0 (0%)

245 (68.2%)

27 (7.5%)

83 (23%)

4 (1.1%)

Freshman

Did Not
Answer
Total

As seen in Table 4.16 out of the 359 students who participated in this study, 125
out of the 209 (34%) freshman stated they would enroll in a course that taught them how
to market their degree and find employment, compared to the 81 (22%) students who said
they would not enroll in a course. Of the sophomore students, 81 out of 129 (22%) said
they would enroll with 44 (12%) stating they would not enroll in a course.
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Table 4.16
Student Perception of the Need for a Course on Job Seeking Skills
Grade Level

Yes

No

Did Not
Answer

Freshman

125 (34%)

81 (22%)

3 (.8%)

Sophomore

81 (22%)

44 (12%)

4 (1.1%)

Non-Degree
Student

15 (4.1%4)

3 (.8%)

1 (.2%)

0 (0%)

2 (.5%)

0 (0%)

221 (61%)

130 (36%)

8 (2.2%)

Did Not Answer
Total

When looking at what should be taught in a course that offered the basics of
seeking and obtaining employment, the majority of freshman and sophomore students felt
that the most important topics that should be taught were how to build a résumé and how
to do a job search. Out of the 209 freshmen, 95 (26%) felt resume writing and job search
were the most important topics. Fifty-seven (57) sophomores (15%) and 11 (3%) nondegree students thought résumé writing and job search were the most important topics.
Eighty (80) freshman (22%) and 48 (13%) sophomore students felt that all areas should
be taught in the course, while 2 (.5%) non-degree students indicated all areas should be
taught (see Table 4.17).
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Table 4.17
Student Perceptions of What Should be Taught in a Career Transition Class
Grade
Level

Freshman

95 (26%)

Sophomore

57 (15%)

NonDegree
Student
Did Not
Answer

11 (3%)

How to
interview
/types
/cover
letters
15
(4.1%)
12
(3.3%)
6 (1.6%)

2 (.5%)

0 (0%)

0 (0%)

0
(0%)

0 (0%)

0 (0%)

165 (45%)

33
(9.1%)

10 (2.7%)

130
(36%)

10
(2.7%)

11
(3%)

Total

How to
build a
résumé/job
search

Appropriate
interview
dress/
reference
list
5 (1.3%)
5 (1.3%)
0 (0%)

All

Other

Did
Not
Answer

80
(22%)
48
(13%)
2
(.5%)

7
(1.9%)
3 (.8%)
0 (0%)

7
(1.9%)
4
(1.1%)
0 (0%)

According to the data found in the tables in this section, students appeared to
believe a course would be helpful with their job search and the most important areas that
need to be covered were job search and résumé writing. This information provided the
answer to research question one, which asked what topics students who have received
career counseling services think should be covered in a career transition class.

Knowledge about Career Services
This section will address Research Question 2: Do students who have participated
in career counseling services feel the career services they participated in will help them
attain employment after graduation?
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In this section, the knowledge of community college students when it comes to
career centers was explored. Do students who have participated in career counseling
services feel the career services they participated in will help them attain employment
after graduation? The tables below present the students’ responses concerning the
services the career center on community college campuses offer, whether they have used
the resources available at the career center, and whether they plan to visit the career
center before graduation.
To determine how knowledgeable students were about services offered in the
career center, students were asked how often they visited the career center and about their
use of services in the career center. Out of the 359 students in the survey 162 (45%) of
the freshmen stated they have not visited the career center with 92 (25%) of the
sophomore students saying they have not visited the career center. When looking at the
small numbers that say they have visited the center, the results of Table 4.19 were a
surprise in contrast (see Table 4.18).

Table 4.18
Whether or not Student has Visited the Career Center
Grade Level

Yes

No

Freshman
Sophomore
Non-Degree
Student
Did Not Answer
Total

42 (11%)
35 (9.7%)
6 (1.6%)

162 (45%)
92 (25%)
13 (3.6%)

Did Not
Answer
5 (1.3%)
2 (.5%)
0 (0%)

0 (0%)
83 (23%)

1 (.6%)
268 (74%)

1 (.2%)
8 (2.2%)
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Although the majority of the students stated they had not visited the career center,
215 (59%) of the students who participated in this study stated they were aware of the
resources that were available to them in the career center. Of these 215 students, 128
(35%) freshman, 74 (20%) sophmores, and 11 (3%) non-degree students stated that they
were aware of the resources available to them at the career center (see Table 4.19).

Table 4.19
Whether or not Student is Aware of Career Center Resources
Grade Level

Yes

No

Freshman
Sophomore
Non-Degree
Student
Did Not Answer
Total

128 (35%)
74 (20%)
11 (3%)

77 (21%)
52 (14%)
8 (2.2%)

Did Not
Answer
4 (1.1%)
3 (.8%)
0 (0%)

2 (.5%)
215 (59%)

0 (0%)
137 (38%)

0 (0%)
7 (1.9%)

As seen in Table 4.20 below 137 (38%) of the 209 freshman students and 72
(20%) of the 129 sophomore students stated that they do plan to visit the career center
before graduation from the community college.
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Table 4.20
Whether or not Student Plans to Visit the Career Center
Grade Level
Freshman
Sophomore
Non-Degree
Student
Did Not
Answer
Total

Yes

No

Undecided

137 (38%)
72 (20%)
13 (3.6%)

10 (2.7%)
7 (1.9%)
1 (.2%)

39 (10%)
34 (9.4%)
3 (.8%)

Did Not
Answer
22 (6.1%)
16 (4.4%)
2 (.5%)

1 (.2%)

0 (0%)

0 (0%)

2 (.5%)

223 (62%)

18 (5%)

76 (21%)

42 (11%)

The students who had participated in career services felt that the services would
be helpful in helping them find employment after graduation, according to the data found
in this section, which provided the answer to research question two. This section
explored whether or not students that had participated in career counseling services felt
that the career services they participated in would help them attain employment after
graduation.

Use of Technology for Job Search
This section addresses Research Question 3: How have students used technology
in their career search?
Section four investigates students’ knowledge of technology and how technology
can assist in searching for jobs and in marketing students’ degrees. The tables below
explore the students’ experiences using technology and how they feel technology will
contribute to their success in finding employment after graduation.
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In this technological age, computer-assisted systems are more prevalent as a
method of informing students about career choices (Andersen & Vandehey, 2006). This
generation of community college students seem to be comfortable with technology
advances such as the internet. The majority of freshman, sophmore and non-degree
students stated they use the internet on a daily basis. One hundred and forty nine (149;
41%) of the 209 freshman students stated they use the internet on a daily basis whereas
90 of the 129 sophmore students (25%) who participated in this study said they use it on
a daily basis (see Table 4.21).

Table 4.21
Student Use of the Internet
Grade
Level

Never

Several
Times
per year

Freshman

2
(.5%)
0 (0%)

5 (1.3%)

0 (0%)

0 (0%)

0 (0%)

0 (0%)

2
(.5%)

6 (1.6%)

Sophomore
NonDegree
Student
Did Not
Answer
Total

1 (.2%)

Once a Once
month a
week

Several
times
per
week
3
5
42
(.8%) (1.3%) (11%)
2
5
28
(.5%) (1.3%) (7.7%)
0 (0%)
1
4
(.2%) (1.1%)

Daily

Did
Not
Answer

149
3 (.8%)
(41%)
90
3 (.8%)
(25%)
14
0 (0%)
(3.8%)

0 (0%) 0 (0%) 2 (.5%) 0 (0%)

0 (0%)

5
(1.3%)

6
(1.6%)

11
(3%)

76
(21%)

253
(70%)

Facebook and Myspace seem to be the most popular internet account websites of
the students who participated in the study, with 171 (47%) freshman, 105 (29%)
sophmores, and 1 (.2%) non-degree students reporting they had a Facebook or Myspace
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account (see Table 4.22). Many employers are now using these sites to gain more
knowledge about potential employees (Surranna, 2009). A recent poll conducted for
Careerbuilder showed that 26% of hiring managers use the Internet to perform
background checks on job candidates (Surranna 2009). A further 12% use social
networking sites such as MySpace.com and Facebook.com as a screening tool (Surranna,
2009). According to Sawyer (2009), in this tight employment market with so many
viable candidates at their fingerstips, employers are taking the time to figure out what
skills a potential employee brings to the table and how they fit into the work culture. One
of the easiest ways to determine this is to look at online profiles.

Table 4.22
Internet Accounts Students Use
Grade
Level

No
Account

Did
Not
Answer

28
(7.7%)
17
(4.7%)
5
(1.3%)

3 (.8%)

1 (.2%)

0 (0%)

0 (0%)

9
(2.5%)

50
(13%)

5
(1.3%)

Facebook/Myspace
Account

LinkedIn
Account

Freshman

171 (47%)

3 (.8%)

Sophomore

105 (29%)

3 (.8%)

Any
other
Social
website
4
(1.1%)
2 (.5%)

NonDegree
Student
Did Not
Answer
Total

12 (3.3%)

0 (0%)

2 (.5%)

1 (.2%)

0 (0%)

289 (80%)

6 (1.6%)
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2 (.5%)
0 (0%)

Students indicated that they believe technology will help them in finding
employment after graduation. The table above illustrates that the 119 out of 209 (33%)
students that were freshmen and 83 out of the 129 sophomore students (23%) who
participated in this study have applied for or researched a job online (see Table 4.23).

Table 4.23
Student Use of Online Technology for Job Searches
Grade
Level
Freshman

Applied for/research
a job online
119 (33%)

Posted a
resume/built
4 (1.1%)

Sophomore

83 (23%)

4 (1.1%)

NonDegree
Student

12 (3.3%)

0 (0%)

Did Not
Answer
Total

1 (.2%)
215 (59%)

All

None

Did Not
Answer
5
(1.3%)
2 (.5%)

34
(9.4%)
20
(5.5%)
4
(1.1%)

47
(13%)
20
(5.5%)
3 (.8%)

0 (0%)

1 (.2%)

0 (0%)

0 (0%)

8 (2.2%)

59
(16%)

70
(19%)

7
(1.9%)

0 (0%)

Logistic Regression Analysis Findings
This section will address Research Question 4: Does a model exist that predicts
whether a community college student will seek career counseling services?
Logistic Regression analysis was used to determine whether a model existed that
significantly increased the researcher’s ability to classify correctly students on whether or
not they would seek career counseling services.
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A Binary Logistic Regression was used to compare the two groups (Received
Career Services and Did Not Receive Career Services) based on five chosen variables.
The variables used were gender, ethnicity, first generation college student status, students
interested in enrolling in a career course, and if the students had used the Internet to help
them find employment. The data from the 359 students surveyed indicated that it was
possible to discriminate between students who received career services and students who
did not receive career services. When all five predictor variables were considered
together, they significantly predicted whether a student received career counseling
services,

2

=16.02, df = 5, N = 359, p = ,007.

In Table 4.24, the final classification table indicates how well the combination of
variables predicts those who received career counseling services. The table shows the
area that was observed which was the visit with career center, it indicates the number
who visited, and not visited with the percentage of the data that is correct.

Table 4.24
Logistic Regression Classification Table
Observed

Predicted
Visit With Career Center

Step 1

Percentage

Yes

No

Correct

Visit With Career

Yes

2

79

2.5

Center

No

0

256

100.0

Overall Percentage

76.6
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Table 4.25 presents the odds ratios, which suggest that the odds of receiving
career counseling services are increasingly greater for female participants, compared to
the other variables in the table such as ethnic group, are as seen in first generation college
student.

Table 4.25
Variables in the Equation

B
Step 1

-.774

Std.
Error
.297

Wald

Df

Sig.

6.805

1

.009

Gender

.297

.119

6.216

1

Ethnic Group

-.111

.272

.167

First
Generation
Student
Course for
Finding
Employment
Online Tasks

-.190

.262

.075

1.569

Exp
(B)
.461

95% C.l. for
EXP (B)
Lower Upper
.258

.825

.013 1.346

1.066

1.701

1

.683

.895

.525

1.524

.524

1

.469

.827

.494

1.383

.107

.486

1

.486 1.077

.874

1.329

.903

3.022

1

.082 4.804

Table 4.26, shows the model and the standard error of the estimate for the logistic
regression data that was run. The Cox & Snell R Square of the estimate was .047 with an
adjusted Nagelkerke R Square at .070. The -2 Log likelihood was determined to be
355.643. According to the information seen in table 4.26, the dependent variable shows
that 95% of the variables are still unpredicted due to the 4.7% variance seen in the Coz
and Snell R-Square. The five variables tested, accurately predicted students who had
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received career services and those who had not received career services in 76.6% of the
cases.

Table 4.26
Model Summary
Model
1

-2 Log
likelihood
355.643

Cox & Snell R
Square
.047

Nagelkerke R
Square
.070

Summary of Research Questions
According to the data that was collected and analyzed from administration of a
survey to community college students enrolled in English classes, community college
career counseling programs may benefit students by developing a course that offers the
skills that will help students be successful in finding employment after graduation.
According to the data that was gathered on research question one, students appeared to
believe a course would be helpful with their job search and the most important areas that
need to be covered were job search and resume writing. According to the data gathered
for research question two, the students who had participated in career services felt that
the services would be helpful in helping them find employment after graduation. The
majority of students indicated that they use technology and believe it will be helpful in
helping them find employment according to data findings on research question three.
Data gathered on the Logistic Regression indicated that there was a model that could
predict whether a community college student will seek career counseling services based
on a combination of gender, ethnicity, and if the students had used the Internet to help
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them find employment, which answered research question four. These findings were
consistent with the literature that was found on the subject of career counseling which
states that the world of work is constantly changing and competition for jobs is increasing
so career seekers have to know the current trends in finding employment to be
competitive. For many college students, acquiring a satisfying career is the main reason
for pursing a college degree (Mau & Fernandes, 2009). College affects students’ career
choices and growth by providing career mobility and development, and by increasing
career aspirations. The findings in this study reflect back to the theoretical frame work
used for this study, which according to O’Brien (2010), states that career education is an
essential part of the educational process from kindergarten through adulthood.
By offering a career transition course instead of leaving it up to students to visit
the career center, community colleges could assist students in preparing to look for and
find employment after graduation. Greater student success could help increase the
community college’s enrollment and provide more workers for jobs for the community
that the community college serves. There are other variables, such as, rural or urban
location, that are not accounted for in this study that could impact students’ views on the
need for a career counseling services transition programs. Other variables such as drive
and self-fulfillment may also play a role. Exploration of such variables could be
beneficial to community college career services programs when considering program
expansion and considering student achievement.
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CHAPTER V
SUMMARY, CONCLUSION, AND RECOMMENDATIONS

Summary
This study examined the perceptions of community college students regarding the
need for more training about the transition from community college enrollment to
employment. The hypothesis was that community college students would perceive that
additional career counseling services would help them transition successfully into the
world of work. According to the data gathered for this study, students indicated that they
believe that more career counseling services would help them transition successfully into
the world of work.
According to the literature review that was gathered for this study, students need
to be prepared for the changes that this technological age has brought into the world of
work and be able to use technology wisely to help them in their search for employment.
Technology has changed the way people look for work, find employment, market
themselves for jobs, and how employers screen new applicants. The research suggests
that if students keep these things in mind when looking for employment, they will be
ready when they step out into the world of work after graduation.
A researcher developed paper format survey was used to collect data for this
study. Students enrolled in English courses at Meridian Community College during the
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2009 Fall Semester were asked to participate. Three-hundred fifty-nine (359) students
chose to participate in the study. The data were analyzed using the SPSS software
program. Frequencies and percentages were reported for each of the survey questions
and Logistic Regression analysis was used to determine whether a model existed that
significantly increased the researcher’s ability to classify correctly students on whether or
not they received career counseling services. The following research questions were
addressed:
1. What topics do the students who have received or used career counseling
services think should be covered in a career transition class?
2. Do students who have participated in career counseling services feel that
the career services they participated in will help them attain employment
after graduation?
3. How have students used technology in their career search?
4. Does a model exist that predicts whether a community college student will
seek career counseling services?
The ethnic make-up of participants for this study as seen in Table 4.2 was
predominately either Black/African American (41.5%) of the 359 students surveyed or
the White/Caucasian group (51.8%) of the 359 students surveyed. Out of those students
surveyed, the females (63.2% of the 359 students who participated in this study)
outnumbered the males (36.8% out of the 359 who participated) almost two to one.
The majority of students who participated in this study reported that they would
like a career coach/counselor and that they felt a career transition class would benefit
them. Responses on these two survey items indicate that students have a need for
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additional career services including a career counseling course. Students also stated they
believed that technology would help them find employment after graduation.
The frequencies and percentages data analyzed for research question one
determined that students felt a career course should be offered and that the most
important topics that the course should focus on were teaching the correct way to write a
resume and how to do a job search. This data also provided the answer to research
question two. According to this data, the students who had participated in career
counseling services felt that the services that they received were helpful and those who
have not visited the career center for services stated they do plan to visit before
graduation. Question three was also answered by the frequencies and percentages of data
that were obtained. According to this data, the majority of students believe that
technology will help them find employment after graduation and the majority of them
have applied for or researched a job online. The logistic regression analysis addressed
research question four and indicated there was a model that could predict whether a
community college student will seek career counseling services based on a combination
of gender, ethnicity, and if the students had used the Internet to help them find
employment. The purpose of this study was to investigate the need for more student
training about the transition from community college to employment. The hypothesis
was that providing more career counseling services would help community college
student’s transition successfully into the world of work. Perceptions of freshmen,
sophomores, and non-degree students who participated in this study was that there is a
need for a course in basic career seeking skills in order to help them find employment
after graduation. Research findings based on a logistic regression analysis predicted that a
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model did exist that could determine whether a community college student will seek
career counseling services based on a combination of gender, ethnic group, and internet
use for employment. The findings in this study can assist community colleges in
developing career counseling programs that will help their students find employment
after graduation. A course that is required or offered as an elective would allow students
to gain access to career information that they do not seem to have the desire or time to
pursue on their own from the career centers. Results of this survey indicate the best way
to develop a program such as this is to start as soon as the students enroll in the college.
There seems to be a greater need and desire for these types of courses.
To address student career counseling needs, community college career programs
can focus on teaching job seeking skills in a career course and can teach resume writing
skills in other subject areas in addition to the career course. Results from this study also
indicate that resume writing is perceived as being very important for community college
students with 165 out of 359 respondents identifying resume writing as the most
important skill in the career search process. The availability of a career course that is
provided in addition to career counseling services in the career center would give
students the chance to take advantage of these resources early on in their college career.
Providing computer access and teaching how to use technology in the job search process
would provide additional valuable information to help students in their career search.

Conclusions
While career counseling services are available for students on community college
campuses, these services are not fully utilized. If students were aware of what these
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resources could do for their career goals, they might take full advantage of what is
available in the centers. Students often believe that once they achieve their educational
goals, their career goals will automatically follow. They fail to see or understand that the
degree is just a small part of the process for achieving career goals. Offering a course
that helps students understand how to do a job search, how to market him/herself, and
how to use technology effectively in a job search could provide students with skills that
will help them have a greater opportunity for success in transitioning from the
community college to the world of work.

Recommendations for Further Research
Based on the findings of this study, the following are suggestions for further research:
1. This study should be replicated at other community college sites to determine if
the findings are consistent across community college settings.
2. Research needs to be conducted to examine whether getting students involved in
career counseling early in their college career has a positive effect when students
market themselves for employment after graduation. Data gathered could provide
information for community college career centers to use when planning effective
career transition programs.
3. Identifying the types of career information that students perceive prepare them for
looking for employment after graduation would allow career transition programs
to focus their limited resources on effective techniques.
4. Technology programs that help students when conducting a job search such as
posting resumes online and using social sites to help market themselves should be
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examined to determine which programs are most effective to include in a career
transition class.
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Table A.1
Enrollment Summary Table
Mississippi
Enrollment

National
Enrollment

Meridian
Community
College
Enrollment

Full Time

73%

41%

82%

Part Time

27%

59%

18%

Male

61%

61%

59%

Female

39%

39%

41%

White

59%

68%

54%

Black

36%

27%

38%

The enrollment by attendance for community colleges in Mississippi are 73% full
time, and 27% part time; 61% male, 39% female; 59% white, and 36% black; which is
similar to the rest of the nation (Mississippi Community Colleges, 2009, para. 5). The
national enrollment by attendance is 41% full time, and 59% part time; 61% male, 39%
female; 68% white and 27% black (American Association of Community Colleges, 2009,
para. 2). Meridian Community College has an enrollment similar to other community
colleges in the state with 82% full time and 18% part time; 59% male and 41% female;
and 54% white and 38% black (Meridian Community College, 2009, para. 3).
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APPENDIX C
TRANSITIONING COMMUNIY COLLEGE STUDENTS
FROM SCHOOL TO WORK SURVEY

75

I. Demographics
1. What is your current grade level?
_______ Freshman
_______ Sophomore
_______ Non-degree student
2. What is your gender?
________ Male
________ Female
3. What is your highest level of education completed?
________High School Graduate
________GED
________ Associate degree
________Bachelor’s degree
________Master’s degree or higher
4. What is your racial ethnic group?
______ American Indian
______ Asian/Pacific
Islanders
______ Black/AfricanAmerican
______ Hispanic/Latino
______ White/Caucasian
______ Other
5. What is your marital status?
______ Married/Significant Other
______ Divorced
______ Separated
______ Widowed
______ Single/Never Married
6. What is your major field of study?
______ Arts
______ Business
______ Education
______ Health Education
______ Social Sciences
______ Technology
______ Other (Specify) ____________
7.

What is your age?
76

______________
8. Was the community college your first choice, when it came to furthering your
education?
_____Yes
_____ No
9. Are you a part-time or full-time student?
______Full time
______ Part time
10. What is your employment status?
______ Full time
______ Part time
______ Not-currently Employed
11. What is your family income range?
______ 0-$10,000
______ $10,001- 30,000
______ $30,001- 40,000
______ Over $40,000
12. Are you a first generation college student?
_____Yes
_____ No
13. How many members are in your household? Please list the number for each
category.
_______ One, myself
_______ Spouse/significant other
_______ Parent(s)
_______ Friends(s)/roommate(s)
_______ Brother(s)/sister(s)
_______ My child(ren)/stepchild(ren)
_______ Other relatives
II. Attitudes
14. Do you feel as though you will be prepared to find employment when you
graduate on your own, or do you believe you will need a job coach/counselor?
_____Can Find Employment On My Own
_____ Need Job Coach/Counselor
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15. Do you feel as though a course that focused on marketing your degree would help
prepare you for finding and maintaining employment?
_____Yes
_____No
_____Undecided
16. Would you enroll in a course that focused on teaching the basics of seeking and
obtaining employment?
_____Yes
_____ No
17. Which areas do you think should be taught in a class on employment? Please
check all that apply.
_______How to build a resume
_______How to do job search
_______How to interview
_______Different interview types
_______How to write cover letters
_______Appropriate interview dress/attire
_______Professional Etiquette
_______Building Reference List
Please list any other topics you think should be taught.
____________________________________________________________
____________________________________________________________
____________________________________________________________
_________________________________________________________
III.Knowledge of the Career Center
18. Have you ever visited the career center at your college in order to seek assistance
with necessary career seeking skills, such as developing a resume, researching
jobs in the area, how to act in an interview, etc?
_____Yes
_____ No
19. Are you aware of the resources that are available to you at your college career
center?
_____Yes
_____ No
20. List all the resources you have used.
___________________________________
___________________________________
___________________________________
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___________________________________
___________________________________
21. If you have not visited your career center do you plan to before you graduate?
_____Yes
_____No
_____Undecided
IV. Technology Experience
22. Which of the following Best describes how often you use the Internet or World
Wide Web?
______ Never
______ Several times per year
______ Once a month
______ Once a week
______ Several times per week
______ Daily
23. Indicate if you do or do not have each of the following:
Do
Do Not
_____ ____ An email address through the
college
_____ ____ An email address at home
_____ ____ An email address at work
_____ ____ Web access through the college
_____ ____ Web access at home
_____ ____ Web access at work
24. Indicate if you do or do not have each of the following:
Do
Do Not
____ ____ A Facebook account
____ ____ A LinkIn account
____ ____ A Myspace account
____ ____ A Twitter account
____ ____ Any other social website
25. Indicate if you have ever completed any of these tasks online:
Yes No
____ ____ Applied for a job online
____ ____ Researched jobs online
____ ____ Posted a resume
____ ____ Built an online resume
26. On a 3-point scale (where 1= no contribution and 3= major contribution ), do you
feel as though technology advances will help you in the long run when it comes to
finding employment after graduation?
79

1- No Contribution
2- Moderate Contribution
3- Major Contribution
_____To locate job opportunities
_____To market your degree
_____To build a better resume
V. Future Plans
27. Do you plan to relocate after graduation in order to find employment?
_____Yes
_____ No
28. What are your plans after you finish your degree requirements at the community
college level?
_______ Go to Work
_______ Transfer
_______ Join the Military
_______ Undecided
VI. Personal Growth
29. On a 3-point scale (where 1= not important and 3= very important), how
important is it to you to accomplish each of the following?
1- Not Important
2- Moderately Important
3- Very Important
_____ To have a steady, secure job
_____To own and operate my own business
_____To be active in my community
_____To make a lot of money
_____To be self-reliant
30. On a 3-point scale (where 1 = no contribution and 3= major contribution), how
much have your experiences at this college contributed to your growth in each of
the following areas?
1- No Contribution
2- Moderate Contribution
3- Major Contribution
_____ Identifying the training and skills required
for career opportunities that fit my interest
and abilities
_____ Learning how to use a computer for my
work-related tasks
_____ Learning how to work effectively as a
80

member of a team
_____ Communicating with others in the work
setting
_____ Learning effective leadership skills
_____ Learning skills needed specifically for my
current or future job
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Survey Instructions

I would greatly appreciate you taking the time to complete this survey. Please complete
every question to the best of your ability. You may omit any question you do not wish to
answer. If you do not understand a survey question, please feel free to ask questions.
This survey will not affect your grade. Thank you very much for your help.

Lagena Bradley
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APPENDIX G
FREQUENCIES AND PERCENTAGES FOR RESPONSES TO
DEMOGRAPHIC QUESTIONS SUMMARY TABLE
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Table A.2
Frequencies and Percentages for Reponses to Demographic Questions
Demographic Variables
Freshman
Sophomore
Non-Degree
Did Not Answer
Ethnic Groups
American Indian
Asian/Pacific Islanders
Black/African American
Hispanic/Latino
White/Caucasian
Other
Did Not Answer
Gender
Male
Female
Educational Levels
High School Graduate
GED
Associate
Bachelor’s
Master’s or Higher
Marital Status
Married/Significant Other
Divorced
Separated
Single/Never Married
Not Answered
Majors
Arts
Business
Education
Health Education
Social Sciences
Technology
Other
Did Not Answer
College Choice
Yes
No
Not Answered
Did Not Answer
Enrollment
Full Time

Frequency
209
129
19
2

Percent
58.2
35.9
5.3
.6

6
3
149
5
188
5
5

1.7
.8
41.5
1.4
51.8
1.4
1.4

132
227

58.2
35.9

307
43
7
1
1

85.5
12.0
1.9
.3
.3

37
14
6
301
1

10.3
3.9
1.7
83.3
.3

8
40
31
128
15
26
103
8

2.2
11.1
8.6
35.7
4.2
7.2
28.7
2.2

265
93
1
10

73.8
25.9
.3
2.8

343

95.5
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Table A.2 (continued)
Part Time
Not Answered
Employment Status
Full Time
Part Time
Not Currently Employed
Not Answered
Income Level
0-10,000
10,001-30,000
30,001-40,000
Over 40,000
Not Answered
First Generation Students
Yes
No
Not Answered
First Generation Students
Yes
No
Not Answered
Number in Household
Live Alone
Spouse/Significant Other
Parents/Children/Step Children
Friends/Roommates
Siblings
Step Children
Other Relative
Not Answered
Total

15
1

4.2
.3

39
134
184
1

10.9
37.3
51.3
.3

56
103
57
112
31

15.6
28.7
15.9
31.2
8.6

124
224
11

34.5
62.4
3.1

124
224
11

34.5
62.4
3.1

20
54
224
20
8
22
6
5
359

5.6
15.0
62.4
5.6
2.2
6.1
1.7
1.4
100%
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